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The District Response to the C2 Committee Recommendations is set out to respond to the five 

broad themes identified by the C2 Committee.  Within each of these broad themes specific 

District responses immediately follow the specific recommendation of the C2 Committee.    

 

Assessment/Reporting 

The information provided to the C2 Committee relative to assessment and reporting clearly states 

that teachers view quality assessment as ongoing, intensive and time consuming work.  They 

stated they are in contact with parents on an ongoing basis and with the expansion of the number 

of communication tools expectations relative to communicating with parents have increased. 

Teachers also were concerned with inconsistencies in expectations for reporting student growth 

from school to school across the District.  Assessment and reporting student growth consumes a 

significant amount of a teacher’s time. 

 

C2 Committee Recommendation 

Clarify expectations relative to student reporting.  Consider developing requirements to support 

more efficient, simplified and consistent approaches for assessment and reporting, including 

content and frequency. 

 

District Response 

In August 2014, Administrative Regulation GKB.AR, Standards for Evaluation, came into effect.  

In an effort to assist schools in meeting the expectations that inform District practice an 

implementation guide was created.  The Implementation Guide for Communicating Student 

Achievement and Growth was completed in June 2014 in time for principals and teachers to use 

the templates and components of the document to develop a Guide to Student Assessment, 

Achievement and Growth for their school to be shared with students and parents and be 

implemented in September 2014.  The implementation guide recommends concepts to be used in 

each school’s Assessment Plan.  It provides clarification to district teachers and principals 

regarding district expectations for: 

 reporting student achievement, grading and conferences; 

 Individualized Program Plans (IPP); 

 English as Second Language (ESL) proficiency bench marks; 

 Early Years Evaluation Teacher Assessment (EYE-TA); 

 grading scales, standards of performance and reporting codes; 

 responding to missing or incomplete student work; 

 academic integrity; 

 grades/marks appeals; 

 external, large scale tests; and 

 professional judgment. 

 

This administrative regulation and the resulting implementation guide acknowledge that quality 

assessment is ongoing, intensive and time consuming work.  These documents also address the 

concern raised by the C2 committee that expectations relative to assessment and reporting were 

not consistent from one school to another across the District. Through the Implementation Guide 

for Communicating Student Achievement and Growth the District has taken significant steps 

toward clarifying expectations relative to student reporting.  The implementation guide outlines 

the District’s commitment to an efficient, simplified and consistent approach to assessment and 

reporting across the District. 
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In the fall of 2014 the District established a committee with representation from high schools and 

central services tasked with: 

 Simplifying the number of school approved codes used when reporting student progress.  

 Developing new reports in PowerSchool to assist principals, assistant principals and 

department heads to assist with the analysis of student progress data. 

 Developing sample GradeBook setup templates which can be easily replicated limiting the 

number GradeBook setups high school teachers are required to complete.  

  

The District Support Team is looking forward to a report outlining the work of this committee 

and their recommendations for next steps. 

 

The District will be establishing a working committee of principals and teachers to look at report 

cards across the District for the purpose of: 

 increasing consistency relative to report cards across the District; 

 determining if the process for completing report cards can be simplified; and 

 making the report card more meaningful to all stakeholders. 

 

These are examples of the District’s commitment to establish a simplified and consistent 

approach to student assessment and reporting across the District. 

 

Collaboration/Professional Development 

 

Teachers indicated that they valued the professional development opportunities that existed in 

the 2013-2014 school year.  However, they also expressed a desire to have their individualized 

professional development needs met as well.  Also it was evident from information gathered that 

practices exist in schools that allow for teachers to collaborate during their work day.  It was also 

evident through the feedback provided that teachers are interested in exploring ways to reduce 

and or share workload through collaboration. 

 

C2 Committee Recommendation 

Consider establishing consistency in process for teacher access to professional development 

pertinent to their professional growth plans and/or their current assignments. 

 

District Response 

For a number of years the District has provided teachers with the ability to apply for funds to 

have the District support professional development related to their professional growth plans and 

their current assignments.  These opportunities have existed through Clause 23 of the collective 

agreement and through the Teacher Development Fund. 

 

In addition, the District is working with the Edmonton Public Teachers Local No 37 (the Local) 

on a Professional Development Fund Pilot Project that provides teachers with access to an 

additional $500,000 of professional development money in each of the 2014-2015 and the 2015-

2016 school years.  While these funds are provided by the District they are administered by the 

Local. The District and the Local have worked together to develop an application process that 

provides teachers with autonomy to pursue professional development opportunities in addition to 

the opportunities provided by their school and or catchment area.  
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C2 Committee Recommendation 

Explore opportunities to expand job embedded collaborative professional development and to 

leverage highly effective practice. 

 

District Response  

The District recognizes the value of job embedded collaborative professional development and 

the impact this has on leveraging highly effective practice.  As a result a number of steps have 

been taken to increase collaborative professional development opportunities and to increase the 

opportunities for teachers to discuss effective teaching practices with their colleagues within 

their school and catchment areas.  Most notably, the District and the Local have agreed to modify 

the school calendar through a pilot project for the 2014-2015 and 2015-2016 school years.  The 

project provides teachers with two additional professional development days.  Through the pilot 

project the District has scheduled common dates for the five professional development days.  

This provides increased flexibility to teachers and makes it possible for teachers through their 

schools to participate in school, catchment and leadership group professional development.   

 

These common professional development days provide staff with the ability to engage in 

professional dialogue with their colleagues from their own school as well as other schools in the 

District.  This dialogue has led to the expansion of professional networks within in catchment 

areas.  

 

Beginning in the 2014-2015 school year the District established an Equity Fund. This fund has 

been allocated to the Assistant Superintendent of Schools budgets and is intended to support the 

catchment work in their Leadership Groups.  Through the work in catchment areas teachers have 

the opportunity to collaborate with their colleagues in other schools within the catchment area to 

collectively resolve challenges and identify best practices to improve teaching and learning in 

their school and catchment.  The Equity Fund has provided increased opportunities to solve 

problems by accessing and valuing the District’s collective wisdom.  Collaboration, one of the 

District’s core values, is an integral component of the success related to actions resourced 

through the Equity Fund. 

 

Technology 

 

Teachers are keenly interested in using technology to address workload concerns.  They 

indicated that support that would enable them to use programs, or other technological tools to 

their full capacity is limited.  They reported frustration with the inability to customize 

PowerTeacher and PowerSchool and indicated that they do not have the ability to generate and 

analyze detailed statistical reports that were available in the Student Information System.  They 

also reported inefficiencies related to the operation of PowerTeacher and PowerSchool programs 

and suggested that a process review should be a regular practice prior to implementing new 

programs and technologies. 

 

C2 Committee Recommendation 

Explore opportunities (technician support, training, building capacity) that would enable teachers 

to access the full benefits of technologies that currently exist in schools. 
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District Response 

In an effort to maximize efficiencies related to the use of technology in schools the District 

assigned one consultant from the Technology Integration Planning Services (TIPS) team to 

support each Leadership Group.  The TIPS team is a group of tech-savvy teachers who: 

 Support teachers in how to use technology to support student-centred, personalized, authentic 

learning through face-to-face presentations, meetings, and online resources. 

 Lead and participate in research activities, share findings, and apply research-based best-

practices. 

 Lead professional development sessions within catchments, Leadership Groups, develop 

resources, and build capacity around enabling staff to use technology innovatively in the 

support of learning and teaching. 

 Create technology plans with school principals, help build district and provincial policy, and 

lead sessions as part of the Leadership Development Framework. 

 

The work of the TIPS team addresses the need to enable teachers to access the full benefits of 

technologies that are currently available to them in their schools. 

 

Time Considerations 

 

Teachers told the C2 committee that some of their workload concerns could be addressed if 

teaching related administrative duties could be streamlined.  Teachers would appreciate supports 

that would enable them to participate in relevant and efficient meetings. They also suggested that 

it should be possible to have District software systems automatically fill in some of the fields that 

they are currently required to manually fill in when they are seeking supports for their students.  

Teachers suggested that the current Occupational Health and Safety (OHS) program 

requirements are time consuming and they believe that there are more efficient ways to meet 

these requirements. Teachers also indicated that clear communication and transparency help to 

reduce their workload.  They reported feeling frustrated when a service has been modified or 

eliminated or when organizational restructuring takes place without clear communication to help 

them address the needs of their students. 

 

C2 Committee Recommendation 

Explore opportunities to improve efficiencies related to documentation teachers are required to 

complete.  These include, but are not limited to Field Trip documentation, IPPs, ELL 

Benchmarks, special needs referrals and coding requirements, and Success in School Plans. 

 

District Response 

In an effort to streamline teacher related administrative duties the District has made process 

changes and enhancements that reduce redundancy and the time it takes to complete these tasks.   

 

The District designed, implemented and is managing an electronic referral process for students 

requiring additional special needs supports through the PinPoint system.  Principals requesting 

service for special needs students can now access online forms that have some pre-populated 

fields.  Additionally, the process to upload the documents has been streamlined through an 

“upload files” feature.  The simplified uploading feature and the pre-populated fields saves data 

entry time and reduces process related frustrations for principals and teachers.  The process is 

https://sites.google.com/a/epsb.ca/leadership-development-framework/
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still being fine-tuned but the preliminary feedback from principals suggests that this new process 

is a significant improvement. 

 

As a result of an increased focus on student achievement and growth, changes have been made to 

the Student Progress Report.  Teachers are no longer required to enter Grade Level of 

Achievement or Effort marks.  Grade Level Progress is now populated through an automated 

process and changes have been made that allow teachers to see a list of students, rather than 

having to view each student one by one.   

 

As a result of the changing demographics in district school communities there is  an ongoing 

need for English Language Learner (ELL) benchmarking. The District acknowledges that it may 

be possible to streamline this process.  The Inclusive Learning team is committed to reviewing 

the ELL benchmarking process this school year.  While this work has not yet started it will 

include an exploration of steps that could be taken to minimize the time it takes teachers to 

complete this process.  

 

C2 Committee Recommendation 

Review Occupational Health and Safety requirements to determine if reporting requirements can 

be simplified to reduce time expended to ensure compliance. 

 

District Response 

The safety of staff is of paramount importance to the District.  As a result there is a need to 

ensure that all staff understand their responsibilities related to OHS regulation and legislation.  

For a number of years the District has used the OHS Toolkit as an accountability tool to assist 

principals with their responsibilities relative to OHS legislation.  During the 2014-2015 school 

year the District will initiate a review of OHS accountability and reporting requirements.  The 

District will be monitoring the effectiveness of the OHS Toolkit and determining if there are 

more effective and simplified alternatives to supporting principals in their important work of 

monitoring and meeting their OHS responsibilities. 

 

Inclusive Learning/Interventions 

 

Teachers clearly stated that the IPP process was cumbersome and inconsistent from one school to 

another.  They suggested that efficiencies could be gained by integrating IPP components into 

report cards.  Teachers suggested that there was confusion regarding the alignment of district 

processes to provincial standards related to special education service and funding requirements, 

and IPP development. Teachers also indicated that the move to inclusive education has increased 

workload but there has not been a corresponding increase in support. 

 

C2 Committee Recommendation 

Consider developing a District standard for IPPs that aligns with the minimum Alberta Education 

requirements. 

 

District Response  

Inclusive learning and the required interventions were raised as concerns by teachers responding 

to the C2 survey. The District continues to adjust and develop supports that will assist teachers as 

they work towards providing a positive learning environment for the diverse student population 

that they teach.  The North Central Catchment Schools (NCCS) are working on a project to 
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produce IPP templates using Google Apps for Education.  These templates take a strength-based 

approach and align with the IPP requirements outlined by Alberta Education.  NCCS schools are 

field testing these templates during the 2014-2015 school year.   The project team is using two 

research questions to focus their work: 

 Do teachers feel the new templates are a better tool for assisting students identified with 

special needs to be successful in school? 

 Do the new IPP templates reduce teacher workload? 

 

The NCCS will use the feedback from teachers about the templates to recommend adjustments 

and changes to the IPP template currently used in Power School.   

 

C2 Committee Recommendation 

Streamline District allocation processes in support of students who require specialized supports 

and services. This may include the frequency of assessments and supporting documents.  

 

District Response 

In an effort to provide increased support to schools and indirectly staff in schools the District has 

provided each Assistant Superintendent of Schools with a budget.  Each assistant superintendent 

was allocated “holdback” funds which provide the assistant superintendents with the ability to 

provide support to schools dealing with emergent issues.  This year some of the holdback funds 

were used to provide marking time to teachers who administered the Student Learner 

Assessments.   

 

Assistant superintendents are also provided an allocation for “assessments”.  The assessment 

allocation is intended to be used to provide timely assessments for mild/moderate special needs 

students.   The combination of the timely assessments for these students and the increased access 

to the Instructional Process and the Programming for Student Differences consultants is intended 

to provide timely support to classroom teachers.  Using these supports also allows the Inclusive 

Learning (IL) multidisciplinary teams to focus on providing timely supports to students who 

have severe special needs. 

 

C2 Committee Recommendation 

Consider identifying, communicating and adjusting (as needed) the available supports for 

teachers to include ELL and students in need of specialized supports and services. 

 

District Response 

In order to build staff capacity, schools are able to access IL multidisciplinary teams. The teams 

have regularly scheduled school visits for school-led conversations about the programming needs 

of students. This is resulting in greater coordination of service to schools, development of 

collaborative protocols between schools and the IL teams, and support for students in transition.  

Principals and teachers in schools have been informed of the supports that can be provided by 

these multidisciplinary teams. As a result of their work in the schools, classroom teachers are 

becoming more familiar with the support the team is able to provide. 

 

In an effort to  increase the effectiveness of the coordinated work of the multidisciplinary teams, 

classroom teachers and principals, IL has identified two guiding documents and has made these 

available to all district staff through the IL website: 
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 The Pyramid of Intervention: A Framework for Supporting All Students – The tools in the 

document forms the basis for collaborative conversations between school staff and IL 

consultants.  The Learner Profile, a tool in the document, gives teachers a voice in the 

development of educational goals for students.  

 An Educational Strengths-Based Approach: This document forms the basis for collaborative 

conversations between school and IL staff in creating and enhancing a strengths-based 

culture throughout the District.    

 

In the spring of 2014 the District Support Team responding to concerns raised by teachers and 

principals took steps to increase the accessibility of resources to support classroom teachers.  A 

new position, Assistant Superintendent of Support for Schools, was created.  This position was 

given the responsibility for enhancing and coordinating services that provide direct support to 

schools and catchments. As well, the budgets for each Assistant Superintendent of Schools were 

allocated funds to provide each of the Leadership Groups with two consultants.  Each Leadership 

Group has a Programming for Student Differences and an Instructional Processes consultant.  

These consultants report to the Assistant Superintendents and schools are able to access their 

time through an online request for service form that is submitted directly to the Assistant 

Superintendents.  This restructuring has increased the Assistant Superintendents’ ability to 

respond to concerns that they hear from principals and classroom teachers.  

 

In the past year IL has made significant changes to their website.  The website has been 

restructured in an effort to support teachers and principals provide the best learning 

environments possible for their students.  As a result the website outlines: 

 what Inclusive Learning Teams do; 

 how schools can access service; 

 available resources, publications and supports; 

 district Share sites; 

 best external resources; and 

 Everyone’s In Series - YouTube videos that offer teachers an excellent opportunity to learn 

from one another and describes how they are helping students of all needs and abilities 

experience success. Topics of the videos in this series includes: 

o Supporting a Strength-Based Approach; 

o Creating Learner Centered Individual Program Plans (IPPs); 

o The Pyramid of Intervention – A Planning Tool; 

o The Pyramid of Intervention – Helping Parents Participate; 

o People First Language; 

o Social Inclusion; 

o Creating Welcoming and Inclusive Schools; 

o Supporting Your Child’s Individual Program Plan (IPP);  

o Supporting Social Inclusion; and 

o Indicators of Inclusive Schools: Alberta Education Guide. 

  

The District has also established a Leadership Group support page on the District website.  This 

website provides a listing of the supports and services to enable principals to support the staff 

and students in their schools.  Some services can be accessed through online request forms.  If 

the service request is not available in an online form there are links to the service providers 

contact information.  Centralizing the listing of services available, providing one click contact 
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and or online service requests will eliminate the need for principals to search in many locations 

to find the support that they require.  

 

Additional Information 
While the District Response to the C2 Committee Recommendations outlines steps that the 

District has taken to reduce the workload of teachers in relation to the five broad themes this 

work is part of an ongoing effort to reduce teacher workload and to improve teacher efficacy.   

 

In the past year the District committed central resources to the development of the 

Implementation Guide for Communicating Student Achievement and Growth and the Sexual 

Education Resource Guide.  Completing the research that supports the assessment plan templates 

and the resource guide for sexual education in central services removes that responsibility from 

individual principals and teachers.  Additionally the creation of the assessment plan templates 

has allowed principals and teachers to focus on the creation of a plan that is appropriate for their 

context with the confidence that they are meeting district and provincial expectations. 

 

The District is developing increased support for teachers and principals to assist them in creating 

the best possible learning environment for First Nations, Métis and Inuit students. Each school 

was asked to identify a lead teacher - key contact to support First Nations, Métis, and Inuit 

education in their school community. These lead teachers will be provided with professional 

learning in First Nations, Métis, and Inuit education and culture. In addition the District has 

developed a culturally responsive First Nations, Métis, and Inuit Guiding Document for district 

staff. As well as a School Plan Resource tool for administrators and school communities to 

develop long term plans to support First Nations, Métis, and Inuit students in eliminating the 

achievement gap.  In an effort to support this work the District has also created an online 

Universal Design for Learning and First Nations, Metis and Inuit Education resource to support 

inclusive learning practices. These resources are culturally responsive and provide high leverage 

options and strategies to engage students and parents/guardians.  The development of these 

resources and the establishment of a centralized online location are intended to support teachers 

through the reduction of time individual teachers spend searching for resources, supports and 

best practices. 

https://drive.google.com/a/epsb.ca/file/d/0B4LJXSpvxnmbZEpQVzh4N09IQXNTT2tvM2Rrb2pET2FLTGJN/view

